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Abstract:  

Learning a language especially English is expected to help students to be able to 

use it as a means of communication. Communicating is understanding and 

expressing information, thought and feeling, and expanding science, technology 

and culture. Communicating ability means being able to understand a discourse, 

namely being able to understand and produce spoken and written texts through the 

four language skills: listening, speaking, reading and writing this classroom action 

research was conducted to solve the students’ problems in speaking. It is to 

improve the students’ ability in speaking through story-telling technique using 

picture series in terms of content and delivery of the story. The design of  this 

study is classroom action research which was conducted in two cycles consisting 

of six meetings. The subjects of this study were students of grade x-9 of MAN 2 

Madiun in 2012/2013 academic year. The instruments to collect the data were 

observation checklists, field notes, speaking  task  measured using scoring rubrics, 

and questionnaire. The criteria of success were determined on the basis of the 

students’ participation in the teaching-learning process, the students’ speaking 

achievement in terms of score (telling a story individually), and the students’ 

responses to the implementation of story-telling technique using picture series. 

The finding of the study indicated that the implementation of the technique was 

successful in improving the students’ speaking ability, since the criteria of success 

were achieved. The first criterion was if 70% of the students participate or are 

actively involved in the teaching and learning process, and the data analysis 

confirmed that 84% of students were actively involved. Concerning the second 

criterion was if 70% of the students achieve the score greater than or equal to 75, 

the finding showed that 81% of the students already achieved scores greater than 

75. The last criterion, if 70% of students have good responses to the 

implementation of the story-telling technique using puppets, the finding revealed 

that 89% of the students showed good responses to the technique. Implementing 

the story-telling technique using picture series in teaching speaking encompasses 

several procedures: 1) understanding the narrative text carefully, 2) understanding 

grammar and difficult words, 3) employing dictions based on its context, 4) 

discussing the text in groups, 5) using own sentences to deliver story, 6) avoiding 

mistakes by having picture series, 7) understanding the message or social value of 

the text, and 8) giving reward to enhance motivation. 
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English constitutes a means of communication other than the first 

language, either verbal or non verbal, which is spoken and used by the people all 

over the world. Some linguists have underlined the importance of developing 

communicative competence –especially speaking skill– in language teaching. 

Tompkins and Hoskisson
1
 and Nunan

2
  state that the most important general goal 

in language instruction is to help students learn to communicate effectively with 

others through oral and written languages, and mastering the art of speaking is the 

single most important aspect of learning a second or foreign language, the success 

of which is measured in terms of the ability to carry out a conversation in the 

language. 

Concerning the importance of mastering the communicative competence 

of English based on some linguists’ perspective, the national policy through the 

regulation of minister of national education no 22, 2006, reflects the importance 

of English in the standard of content. In this case, English is taught as a 

compulsory subject for senior high schools in Indonesia that is the instruction 

should be focused on the teaching of the four language skills. According to the 

standard of competence for the speaking skills, senior high school students are 

expected to be able to express meaningful ideas for both simple transactional (to 

get something done or get the information) and interpersonal (to get in touch with 

others for social purposes) communication to interact with people in their nearest 
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environment (Depdiknas
3
). The students at this level –senior high schools are 

targeted to achieve the informational level, that is to be able to communicate 

orally and in written form to find information (Depdiknas
4
). 

Dealing with the expectation of the objective in  speaking skill is not easy 

and simple, either for the teachers or for the students. They face some difficulties 

in the teaching and learning of speaking. Based on the researcher’s experience and 

observation in classroom activities, the researcher found some problems. First, 

students felt afraid and nervous when they wanted to speak or communicate using 

English in front of their classmates. Second, the students did not have any idea or 

initiative to speak unless he asked them questions, or when they had ideas, they 

did not know how to express the ideas. It was due to the lack of vocabulary, lack 

of understanding of grammatical patterns, and lack of practicing English speaking. 

Third, the students still frequently made mistakes in pronuncing the English 

words.  It was caused by their  pronunciation which was still influenced by their 

native language. Fourth, their problem with prosodic features such as intonation, 

stress, and other phonological nuances still caused misunderstanding or led to 

communication breakdown.  Those problems made the students  reluctant and 

unmotivated to speak. 

Based on the problems above, the researcher found the evidence  that the 

students’ speaking ability is still unsatisfactory. The researcher got this evidence 

from the English teacher who teaches x.9 grade. It was found that the students’ 
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average score for speaking –50.15– was still below 75 as the passing grade 

(Kriteria Ketuntasan Minimum-KKM). There were only seven students, out of 

thirty-five students who had achieved the passing grade. 

In order to solve the students’ problem and enhance their speaking ability, 

a teacher has to be able to provide some techniques that can involve students in 

practicing speaking and also give motivation. The EFL teachers should create a 

classroom environment where students have real-life communication, authentic 

activities, and meaningful tasks that promote the use of oral language. Nunan
5
   

says that teachers should help their students by establishing strategies to manage 

all forms of communication to ensure that all students have fair and equitable 

opportunities to develop their interpersonal speaking and listening skills, e.g. 

Through large and small group discussions. Dealing with the reality, the English 

teacher is supposed to apply more challenging techniques in teaching. The 

teaching will be more interesting if the teachers can create fun activities by 

applying some kinds of techniques that fit the students’ level.  

In  EFL teaching, a teacher  should create a classroom environment where 

students have real-life communication, authentic activities, and meaningful tasks 

that promote the use of oral language. Nunan
5
 says that teachers should help their 

students by establishing strategies to manage all forms of communication to 

ensure that all students have fair and equitable opportunities to develop their 

interpersonal speaking and listening skills, e.g. Through large and small group 

discussions. Dealing with the reality, the English teacher is supposed to apply 
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more challenging techniques in teaching. The teaching will be more interesting if 

the teachers can create fun activities by applying some kinds of techniques that fit 

the students’ level.  

 Retelling story made the speaking activity became joyful since it could 

help students tell the cronological events of the  story easily.   Through story-

retelling technique, students can demonstrate their comprehension of the story. 

Vale and Feunteun
6
 state that story-retelling is a technique or an approach in 

teaching language. It demonstrates the value of practical tasks as social, 

motivational, and language teaching tools in the learning situation. It also makes 

students enjoy learning language.  

Picture series also can be used as media  in the teaching speaking. Using 

picture in teaching has some advantages. Beside that pictures can translate 

abstract ideas into more realistic form, can be easily obtained, can be used in 

different academic levels, can save teacher’s time and energy, and can attract 

student’s interest.  Students who use pictures to tell stories free themselves from 

what they are saying. The joyful learning brought into the classroom through the 

pictures can really liven up the learning experience.  

THE IMPORTANCE OF SPEAKING IN LANGUAGE LEARNING 

Speaking is considered as a very important aspect of learning a foreign 

language. Burns and Joyce
7
  say that most language programs aim to integrate 
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both spoken and written languages but the emphasis is given to speaking. The 

emphasis that is given to speaking in a language program varies according to the 

needs and goals of the students and the focus of the course. Richard and 

Renandya
8
  state that a large percentage of the world’s language learners study 

English in order to develop proficiency in speaking.  

In addition, Burns and Joyce
9
 state that one of the most important aspects 

of speaking is that it always occurs within context. When we speak we are both 

using language to carry out various social functions and choosing forms of 

language which relate in a relevant way to the cultural and social context.   When 

the teachers want to make their students communicatively competent in English as 

a foreign or second language, it is justifiable to say that speaking will play a large 

part in the overall competence. 

Technique is very important in teaching and learning process. It has a very 

essential role in supporting the success of teaching and learning process. 

According to Brown, techniques are the specific activities manifested in the 

classroom. In other words, a technique is about any of a wide variety of exercises, 

activities, or tasks in the language classroom used to achieve the objectives of the 

lessons. There are a number of techniques which can be used to ensure that 

students not only understand the meaning of a language form but they are also 

able to use it in exchanging or producing ideas and feelings. One of the techniques 
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that can be used and applied in classroom activities is a story-retelling. Wendelin 

(1991, in Farris
10

) said: Engaging students in story-retelling activities develop 

communication skills and encourages shared learning experiences. Retelling 

stories enhances oral language and sharpen listening. Speaking ability is improved 

through attention to articulation, clarity, and volume. Poise and confidence in 

speaking before a group are required in the accepting environment of the 

classroom. Students experiment with various intonations and reflect a range of 

emotions in their voices. They are faced with the need to select just the right word 

to convey a thought. As they manipulate language, they also listen to, evaluate 

and appreciate the expression of others.  

In pedagogical theory there are strong supports for story-retelling to be 

used in language teaching. Cruz
11

 explains story-retelling as an ancient oral art 

that demonstrates the power of words. It artistically uses language to develop the 

entire critical component involved in the communication process, develops 

listening skill, enhances verbal expression, increases comprehension, and creates 

mental images. Story-retelling is an excellent means of developing speaking 

skills. 

In  the teaching narrative text using story-retelling, teacher can use several 

techniques to make the story come alive as it is told. One of them is using picture 

series. In retelling a story, students can employ some pictures which show the 
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characteristics involved in it, the setting of the story, and the plot of the story. 

Students can tell the story on the bases of the series of pictures they get. 

STORY- RETELLING USING PICTURE SERIES  

 Story-retelling is an ancient art that is a valuable instructional tool. 

Teacher share literature with their students using storyretelling techniques and 

students tell stories too. Story-retelling is entertaining and stimulates children’s 

imaginations. It expands their language abilities, and it helps them internalize the 

characteristics of stories and develop interpretations of stories (Morrow in 

Tompkins and Hoskisson 
12

:    

In line with the teaching narrative text using story-retelling, teacher can use 

several techniques to make the story come alive as it is told. One of them is using 

picture series. In retelling a story, students can employ some pictures which show 

the characteristics involved in it, the setting of the story, and the plot of the story. 

Students can tell the story on the bases of the series of pictures they get. 

After getting the narrative text,  students can begin their story retelling by 

seeing the picture which show the introduction of the story as they read in the 

narrative text. After that they can go to the next pictures to continue the story. The 

students can do such kind of activities until the end of the story. 

Shortly, picture series is intended help students to tell the story besides, it 

is expected to promote their  motivation to speak. 
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TEACHING PROCEDURE 

The prodecure of the implementation of story-retelling using picture 

series in the instructional process covers three activities, they are as follows: 

In reading session, the teacher gives  reading texts to the students which 

were related to the speaking material discussed. In this phase, the teacher asks  the 

students to read the text first then followed by grammar and vocabulary 

discussion.  The teacher geares  the students to the material they were going to 

discusse by giving some questions about the material. The teacher also provides a 

model to pronounce some difficult words. Furthermore, the students are asked to 

read the texts silently to extract specific information (intensive reading). The 

teacher also gives some explanations about the text and asked whether they 

understood the text or not. 

In speaking session, the teacher prepares picture series related to the 

story that has been discussed in the reading session. It is aimed at making students 

could memorize the content of the story easier. The teacher gives example how to 

tell story by using picture series. He performes by giving correct pronunciation, 

stress, and intonation. After that he asked  students to practice with their friends as 

what he did. 

The last activity is retelling story performance. In this activity, the teacher 

asks the students to have story-retelling performance in front of the classroom 

individually.  The teacher also let the students to bring  series when they have 

performance. Before showing their  performance, they  are given adequate 

opportunity to have preparation. 



RESEARCH PROCEDURE 

The study utilized classroom action research developed by Kemmis and 

Mc. Taggart (1988 cited in Koshy
13

) since it focuses on a particular problem and a 

particular group of students in a certain classroom. The classroom action research 

in this study is directed to develop a strategy  to solve the classroom problems 

specifically in teaching speaking since it is very important for the researcher to 

develop a suitable technique to improve the speaking ability of Grade X students 

of MAN 2 Madiun. By applying this design, it was expected that the teacher can 

solve the problems faced in the classroom by implementing the technique in the 

teaching-learning process of speaking. 

The subject of this research is Grade X
 
which consists of 32 students of the 

second semester in the 2012/2013 academic year. This class was chosen based on 

the teacher’s and researcher’s problem as the English teachers at this school. The 

researcher once taught the students of this class and he observed that the students 

in this class faced some problems in speaking. The students’ score on speaking 

skill is still under the passing grade, 75. The result of preliminary study showed 

that the average score of the students’ speaking skill was 50.15. 

Criteria of success are set up to determine whether the action in the 

research is successful or not which are emphasized on the process and the product 

of the teaching-learning activities. This action research is considered to be 

successful if it meets the following criteria: (1) If 70% of the students participate 

or are actively involved in the teaching-learning process from reading activity to 
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speaking activities. This implies that the action is successful, (2) If the 

students’mean score was greater than or equal to 75. This means that the students’ 

speaking ability in terms of their proficiency in producing English (narrative 

texts) improved and was considered successful because of the applied technique. 

The students’ performance in retelling a story using picture series in front of the 

class was assessed by using two scoring rubrics, it was aimed at seeing the 

students’ speaking and delivery performance , (3) If 70% or more of students have 

good responses to the implementation of the story-retelling technique using 

picture series. In this case, the students choose the preferred options (sangat 

setuju/setuju) for the answer of each item in the questionnaire. This means that the 

study is successful. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

  

 

 

  

 

  

 

 

 

Figure 1 Diagram of the Classroom Action Research Procedure 

 

Observing/ Data collecting 
Observing the implementation of 

story-Retelling using picture series    

 

Reflecting/ Data Analysis 
Analyzing the result of the observation 

and doing a reflection on the result   

Implementing 
Conducting the plan procedure of 

Story-Retelling using picture series   

Planning 
Preparing the teaching strategy, the 

lesson plan, and criteria of success 

Observing/ Data collecting 
Observing the implementation of 

Story-Retelling using picture series 

within speaking instructional process 

Reflecting/ Data Analysis 
Analyzing the result of the observation 

and doing a reflection on the result   

Preliminary Study 
Doing observation, interviewing both the teacher and students of SMAN 2 

Madiun and took document records. 

 

 
Analysis and Finding 

Analysis: Analyzing the result of preliminary study. 

Findings: (1) Students’ speaking ability is not satisfactory yet; they  

                     are not actively involved in teaching-learning   

                     process of speaking 

   (2) They are reluctant and unmotivated to speak.  

Causes   : (1) lack of vocabulary,  and lack of practice the  English. 

 (2) The teacher is using monotonous/uninteresting  teaching-learning techniques 

 

Implementing 
Conducting the plan procedure of 

Story-Retelling using picture series  

Planning 
Preparing the teaching strategy, the 

lesson plan, and criteria of success 

Unsuccessfull 

-If the research 

didn’t meet the 

criteria of success 

Successfull 

-If the research 

met the criteria of 

success 

REVISE THE PLAN AND  

CONTINUE THE NEXT 

CYCLE 

CONCLUSION 

AND 

REPORT 



RESEARCH FINDINGS  

 Based on the result of the speaking test (story-retelling performance) 

which was conducted within speaking class, there was an improvement of the 

students’ mean score from the pre-test to the test 1. The mean score of the 

preliminary test was 50.15 while the mean score cycle 1 was 68.5. It  means that 

there was slight improvement on the mean score when it was compared with the 

mean score of preliminary test. From that score, it could be  said that the 

improvement was approximately 1.8%.  The detailed data about the improvement 

of the students’ speaking mean score could be elaborated as follows: 10 students 

or 32% out of 32 achieved the score equal to or greater than 75 or met passing 

grade. Meanwhile, the other 22 students or 68.8% out of 32 achieved the score 

60.80- 73.50. From that data, it could be known that all students’ score improved 

when it was compared with the preliminary test. However, the score improvement 

did  not meet the criteria of success yet since there were merely 32% students out 

of  32  who gained score equal to or greater than 75 as the passing grade creterion. 

Besides, the data obtained from the observation checklist shows that the 

students actively participated in the teaching-learning process. During the three 

meetings of the process of teaching and learning of speaking, most of students 

fully paid attention to the teacher’s explanation. The students were excited in 

asking and answering questions toward the stories, For reading a story of the Lion 

and the Mouse in cycle 1 , it was found that 13 students (40.6%) were very active 

(VA); as they met six to seven of the indicators in the observation checklist, 6 

students (18.8%) were active (A) as they met four to five of the indicators, 2 



students (6.3%) were active enough (AE) as they met tree of the indicators, and 7 

students (21.8%) were not active (NA) as they met only two of the indicators. 3 

students were absent in this meeting. From these data, it could be stated that there 

were 18 students (56. 3%) who were categorized as active participants –very 

active plus active– and who were actively involved in the teaching-learning 

process. 

In cycle 2, The result of the analysis –students’ performance– showed that 

the improvement of students’ average score was higher than the average score in 

the preliminary study. It revealed that 10 students (32%) obtained a score of equal 

to and/or higher than 75 and 12 students (37.5 %) got scores below 75. Based on 

the result of the students’ performance (retelling a story), the average score was 

68.5 and the average score in the preliminary study was 50.15. This means that 

the improvement of score was 26.8%. Besides the improvement of score in cycle 

2 has met the criteria of success, it was 70% of  the students got score equal to or 

greater than 75. There were 72% students  or 24 whose score met the minimum 

criterion of learning success or (KKM) since the average score was 77.6. So when 

it was compare with the preliminary study the improvement was about 31%. The 

improvement of students’ achievement can be seen in the following figure. 



 

Figure. 2 The Improvement of students’  speaking score 

The implementation of the strategi in teaching speaking also can improve  

the students’ involvement within the instructional process. In cycle 1, 56.3% of 

the students were actively involved in the teaching and learning process, while in 

cycle 2, it was 84 % of the students. It means that the improvement of the 

students’ involvement from cycle 1 to cycle 2 was 2.8%. In detail, the 

improvement of students’ participation in following the classroom activities 

during the implementation of story retelling using picture series to enhance 

students’ speaking ability can be seen in the following Figure. 
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Figure  3. The Improvement of  Students’ Participation During The Implementation of Techniques  

In regards to the improvement of the students’ involvement in the 

speaking session specifically related to the activity of pronuncing the English 

words fluently and acurately as shown in the observation checklists, there was no 

improvement from cycle 1 to cycle 2 since the number of the active students was 

the same. It was 68.6%. On the other hand, after going through cycle 2, there was 

slight improvement. It became 90.6% of students participated in teaching-learning 

process.  It means that the improvement from cycle 1 to cycle 2 was only 6%. 

Based on research finding, it is said that the implementation of story-

telling strategi had met  the criteria of success, this study is said to be successful 

as described in the summary of the findings presented in Table.1. More detailed 

description of the research findings can be seen in the following three sub-sections 

respectively referring to the students’ participation, the students’ speaking 

achievement, and the students’ responses to the technique. 
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Table 1The Description of the Criteria of Success and the Findings of the Study 

No. Criteria of Success Findings of the Study Note 

1. 70% of the students or more 

participate or are actively involved 

in the teaching-learning process. 

84% students did four to 

seven indicators listed in 

the observation checklist 

meaning that the students 

were actively involved in 

the teaching- learning 

process. 

The criterion was 

achieved. 

2. If the students’ mean  score was 

greater than or equal to 75 as the 

minimum mastery criterion for the 

English subject. 

The students’ mean score 

was 77.6 
 

The criterion was 

achieved. 

3. 70% of students have good 

responses to the implementation of 

the story-retelling technique using 

picture series. 

89% of the students 

showed good or positive 

responses to the 

technique. 

The criterion was 

achieved. 

 

The finding of this study has proven that story-retelling technique can 

improve the students speaking ability. It can be seen from the improvement of the 

students’ score. The students’ average score in the starting point (preliminary 

study) was 50.15. After the implementation of the story-retelling technique using 

picture series as media, it became 74.5. In other word, 72% students already 

achieved scores greater than 75 as the criterion of success determined. Besides, 

improving the students’ score, this technique can also increase the students’ 

involvement; it was found that 84% students were actively involved in the 

teaching learning process, and 89% of the students showed good or positive 

responses to the technique. Hence, the story-retelling technique using picture 

series can be used as one of the alternative instructional media in the classroom. 

In regard to the use of media (picture series), they really helped both the 

teacher and the students. They facilitated students’ learning activity that made the 

activity more interesting. It can be seen that the students enjoyed some activities 



and they were motivated to be involved in the activities during the implementation 

of the technique. 

CONCLUSION 

On the basis of the findings of the data analysis, it can be concluded that 

the story-retelling technique using picture series is successful in improving not 

only the students’ participation in the teaching-learning process but also the 

speaking ability of the students in terms of retelling a story or in this case, 

students’ score and their interest in learning English. The use of media (picture 

series) really assisted both the teacher and the students. They facilitated students’ 

learning activity that made the activity more interesting. The success was 

indicated by the achievement of the criteria of success which deal with the 

students’ involvement in the teaching-learning process; it was found that 84% 

students were actively involved in the teaching-learning process. Concerning the 

students’ scores, it showed that 81% of the students already achieved scores 

greater than 75. The last, the students’ responses to the implementation of the 

technique revealed that 89% of the students showed good responses to the 

technique. 

The story-retelling technique using picture series in teaching speaking 

encompasses several procedures: 1) understanding the narrative text carefully, 2) 

understanding grammar and difficult words, 3) employing dictions based on its 

context, 4) discussing the text in groups, 5) using own sentences to deliver story, 

6) avoiding mistakes by having picture series, 7) understanding the message or 

social value of the text, and 8) giving reward to enhance motivation. 



SUGGESTIONS 

To follow up the findings, some suggestions are addressed to the English 

teachers, the school principal, and the future researchers. 

 The English Teachers 

English teachers are recommended to utilize the technique in the teaching-

learning of speaking or other skills such as listening and writing. The story-

retelling technique can be applied to teach some genres such as recount and 

narrative, because it is a natural way to learn a new language where people always 

tell something to everyone else, and it happens commonly.  

 The School Principal 

It is suggested for the principal to provide facilities to improve the 

students’ ability in learning English especially speaking, and conducts the events 

such as story retelling using picture series competition is worthwhile to elevate the 

students’ interest and motivation in learning English. The school principal can 

supply the materials to make some media that can be used in teaching-learning 

activities like the materials for making picture series. 

 The Future Researchers 

To the future researchers, particularly those who are interested in applying story-

retelling technique using picture series, it is suggested to conduct classroom action 

research or other designs on the use of this technique in the teaching of other 

language skills, for instance listening and writing and also other types of genre. 
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